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1.0 Aims. 

Statement 

The curriculum at Sir James Smith’s Community School is aimed to provide the best possible broad and 

balanced ‘experience’.  It should not be tailored to the demands of league tables and point scoring nor 

exposed to the vagary of political fashion. 

1.1 Education influences and reflects the values of society, and the kind of society we want to be. It is 

important, therefore, to recognize a broad set of common purposes, values and aims that underpin the 

school curriculum and the work of schools. 

Clear aims that focus on the qualities and skills learners need to succeed in school and beyond should be 

the starting point for the curriculum. These aims should inform all aspects of curriculum planning and 

teaching and learning at whole-school and subject levels. 

1.2 The curriculum should enable all young people to become: 

A. Successful learners who enjoy learning, make progress and achieve. Students who are successful learners 

have: 

• the essential learning skills of literacy, numeracy and information and communication technology  

• are creative, resourceful and able to identify and solve problems have enquiring minds and think 

for themselves to process information,  

• reason, question, evaluate and communicate well in a range of ways 

• understand how they learn and learn from their mistakes  

• are able to learn independently and with others  

• know about big ideas and events that shape our world  

• enjoy learning and are motivated to achieve the best they can now and in the future 

B. Confident individuals who are able to live safe, healthy and fulfilling lives. Students who are confident 

learners: 

• have a sense of self-worth and personal identity 

• relate well to others and form good relationships 

• are self-aware and deal well with their emotions 

• have secure values and beliefs and have principles to distinguish right from wrong 

• become increasingly independent, are able to take the initiative and organise themselves 

• make healthy lifestyle choices are physically competent and confident 

• take managed risks and stay safe 

• recognise their talents and have ambitions 

• are willing to try new things and make the most of opportunities 

• are open to the excitement and inspiration offered by the natural world and human achievements 

 

C. Responsible citizens who make a positive contribution to society.  Students who are a responsible 

citizens:  

 

• are well prepared for life and work 

• are enterprising 

• are able to work cooperatively with others 

• respect others and act with integrity 
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• understand their own and others’ cultures and traditions, within the context of British heritage, and 

have a strong sense of their own place in the world 

• appreciate the benefits of diversity 

• challenge injustice, are committed to human rights and strive to live peaceably with others 

• sustain and improve the environment, locally and globally 

• take account of the needs of present and future generations in the choices they make 

• can change things for the better. 

 

2.0 Purpose 

2.1 The Education Act (2002) requires that all maintained schools provide a balanced and broadly based 

curriculum that: 

• promotes the spiritual, moral, cultural, mental and physical development of learners at the school 

and within society 

• prepares learners at the school for the opportunities, responsibilities and experiences of adult life. 

2.2 The purpose of having a statutory core to the curriculum is: 

• to establish an entitlement. The school curriculum secures for all pupils, irrespective of social 

background, culture, race, gender, differences in ability and disabilities, an entitlement to a number 

of areas of learning and to develop knowledge, understanding, skills and attitudes necessary for 

their self-fulfillment and development as active and responsible citizens. 

• to establish standards. The school curriculum makes expectations for learning and attainment 

explicit to pupils, parents, teachers, governors, employers and the public and establishes national 

standards for the performance of all pupils in the subjects it includes. 

• to promote continuity and coherence. The school curriculum contributes to a coherent national 

framework that promotes curriculum continuity and is sufficiently flexible to ensure progression in 

pupils’ learning. It facilitates the transition of pupils between schools and phases of education and 

provides a foundation for lifelong learning. 

• to promote public understanding. The school curriculum increases public understanding of, and 

confidence in, the work of schools and in the learning and achievements resulting from compulsory 

education. It provides a common basis for discussion of education issues among lay and 

professional groups, including pupils, parents, teachers, governors and employers. 

2.3 In particular the curriculum should: 

• raise attainment, particularly in English Baccalaureate subjects. 

• ensure entitlement for all learners to a broad, balanced and relevant curriculum that offers 

continuity and coherence and secures high standards 

• induct learners into the essential knowledge, skills and discourse of subject disciplines and to 

develop specialisms appropriate to aptitude 

• prepare young people for the world of employment and further and higher education 

• make learners more aware of, and engaged with, their local, national and international 

communities 

• encourage learners to take responsibility for their own health and safety, and appreciate the 

benefits and risks of the choices they make 

• contribute to community cohesion 

• acknowledge, promote and pass on the core knowledge and skills valued by society to the next 

generation. 
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3.0 Values underpinning the curriculum 

3.1 Education should reflect the enduring values that contribute to personal development and equality of 

opportunity for all, a healthy and just democracy, a productive economy, and sustainable development. 

These include values relating to: 

• the self, recognising that we are unique human beings capable of spiritual, moral, intellectual and 

physical growth and development 

• relationships as fundamental to the development and fulfilment of ourselves and others, and to 

the good of the community. We value others for themselves, not only for what they have or what 

they can do for us 

• the diversity in our society, where truth, freedom, justice, human rights, the rule of law and 

collective effort are valued for the common good. We value families, including families of different 

kinds, as sources of love and support for all their members, and as the basis of a society in which 

people care for others. We also value the contributions made to our society by a diverse range of 

people, cultures and heritages 

• the environment, both natural and shaped by humanity, as the basis of life and a source of wonder 

and inspiration which needs to be protected. 

3.2 At the same time, education must enable us to respond positively to the opportunities and challenges 

of the rapidly changing world in which we live and work. In particular, we need to be prepared to engage as 

individuals, parents, workers and citizens with economic, social and cultural change, including the 

continued globalisation of the economy and society, with new work and leisure patterns and with the rapid 

expansion of communications technologies. 

4.0 Building personal development into the curriculum 

4.1 Personal development in school is the means by which all young people are supported in their spiritual, 

moral, physical, emotional, cultural and intellectual development according to their needs, and regardless 

of their social and/or economic backgrounds. It promotes their wellbeing and enables them to develop 

their potential as healthy, enterprising and responsible citizens in our society. 

4.2 An effective curriculum that supports personal development is one of the main ways in which a school 

can demonstrate its contribution to broader wellbeing outcomes: 

• be healthy  

• stay safe  

• enjoy and achieve  

• make a positive contribution  

• achieve economic wellbeing. 

These outcomes are reflected directly in the curriculum aims – for young people to become successful 

learners, confident individuals and responsible citizens – and this makes wellbeing a fundamental feature of 

the curriculum. The personal, learning and thinking skills are also integral to the personal development of 

young people and the roles they take on in life – as family member, friend, neighbour, partner, parent, 

employee, employer, citizen and member of communities. 

An effective curriculum will include a planned and coherent approach to personal development and 

wellbeing and be reflected in the ethos and values of the school. Every member of the school staff can 

contribute to personal development and therefore to the wellbeing of each young person in the school 

 

5.0 Requirements for the Key Stage 3 curriculum 
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5.1 The subjects that all pupils will study are art and design, , design and technology, English, geography, 

history, mathematics, modern foreign languages, music, physical education and science. The teaching of 

careers education, citizenship, sex education and religious education is statutory and achieved through the 

PSHE programme of tutorials, enrichment opportunities and assemblies as well as being integrated into the 

Morality and Ethics curriculum to include: 

• religious education, based on the SACRE Framework for Religious Education 

• personal wellbeing, which includes the requirements for sex and relationship and drugs education 

• economic wellbeing and financial capability, which includes the requirements for careers 

education. 

6.0 Requirements for the Key Stage 4 curriculum. 

6.1 The statutory subjects that all pupils must study are citizenship, English, information and 

communication technology, mathematics, physical education and science. The teaching of careers 

education, sex education, work-related learning and religious education is also statutory. 

6.2 The curriculum also includes non-statutory programmes of study for: 

• religious education, based on the SACRE Framework for Religious Education 

• personal wellbeing, which includes the requirements for sex and relationship and drugs education 

• economic wellbeing and financial capability, which includes the requirements for careers 

education. 

6.3 Entitlement at Key Stage 4 

At key stage 4 students are entitled to follow a course of study in a subject within each of four entitlement 

areas. The entitlement areas are: 

• arts (comprising art and design, music, dance, drama and media arts) 

• design and technology (comprising only that subject) 

• humanities (comprising geography and history) 

• modern foreign languages. 

6.4 From September 2007, key stage 4 students have a statutory entitlement to have access to a course of 

study leading to at least two science GCSEs.  

7.0  Influences on the curriculum 

Any school curriculum is shaped to reflect three key influences, they are: 

 Statutory requirements (things we have to do) 

 Professional knowledge (things we believe we should do) 

 Local context (things we could do) 

The school curriculum exerts the greatest influence on curriculum planning because it establishes an 

entitlement.  As professionals however, we believe there are other important elements a good curriculum 

should aim to provide if children are to receive a broad and balanced education.  As a school set within a 

predominantly mono-cultural setting we believe we need to try harder regarding diversity.  The import of 

other influences aspects and dimensions are further developed in ‘Curriculum Framework and Statement’ 

which can be seen on Must Reads. 

8.0 Cross curricular dimensions 
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8.1 Cross-curriculum dimensions provide important unifying areas of learning that help young people make 

sense of the world and give education relevance and authenticity. They reflect the major ideas and 

challenges that face individuals and society. 

8.2 Dimensions can add a richness and relevance to the curriculum experience of young people. They can 

provide a focus for work within and between subjects and across the curriculum as a whole, including the 

routines, events and ethos of the school. 

8.3 Cross-curriculum dimensions include: 

• identity and cultural diversity 

• healthy lifestyles 

• community participation 

• enterprise 

• global dimension and sustainable development 

• technology and the media 

• creativity and critical thinking. 

Whilst most cross-curricular delivery will be through timetabled subjects, Deep Learning Days (DLD) will be 

used creatively and contribute to their development.  Similarly, tutorial time will be used to explore some 

of the cross-curricular themes and dimensions. 

9.0 Curriculum Structure at Key Stage 3 and Key Stage 4 

Below are two tables showing how curriculum time has been allocated throughout Key Stage 3 and key 

Stage 4.  Key Stage 3 remains a three-year programme. 

9.1 Key Stage 3: 2018-19  

 

KS3 curriculum: (numbers of periods per fortnightly cycle) 

  

  Subject Yr 7 Yr 8 Yr 9 %KS 

1 English 7 7 7 14% 

2 Maths 7 7 8 14% 

3 Science 6 6 6 12% 

          40% 

4 Art 2 2 2 4% 

5 Drama 2 2 2 4% 

6 Fr or Ger 6 6 5 10% 

7 Games 4 4 4 8% 

8 Geography 4 4 4 8% 

9 History 4 4 4 8% 

      

11 Music 2 2 2 4% 

12 R.E. 2 2 2 2% 

13 Technology 2 2 2 4% 

14 Catering 2 2 2 4% 

          60% 

  TOTALS 50 50 50 100% 

Citizenship and other non-subject elements delivered through 

special event days and tutorial programme  
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Notes on Key Stage 3 

• KS3 curriculum is broad and balanced for all with no dis-application 

• Time allocation is in line with other secondary schools as seen in the Cornwall LA annual 

curriculum analysis. 

• (DfES Circular 1/94 states that 45 hours per academic year will be devoted to RE. Our 

allocation is under as is every other secondary school!  Most schools will indicate assembly 

time as contributing to the 45 hour rule. 

• Drama is not a School Curriculum subject though deemed essential to our curriculum if we 

are to offer a broad and balanced curriculum. 

• PE meets the DfE entitlement of 2 hours of high quality PE and sport each week for all 

children at KS3 

•  

• English and maths have an increased allocation whilst science remains at 6ppc as per 

guidance in the KS3 National Strategy publications 

• French or German is taught to all students throughout KS3.  MFL has 5ppc or 6 ppc 

reflecting the lower starting position, compared to other Foundation Subjects, on entry.  

The new Primary Languages Strategy has not yet produced the anticipated improvement in 

foreign language skills. 

• Discrete Citizenship has been removed to allow improvement in Humanities subjects.  

Citizenship topics will be covered through use of DLD time, special events, cross-curricular 

and tutorial time. 

• The Common Core in Y7 includes English which will determine the composition of the four 

groups.   

 

The 3-year programme remains for a number of reasons: 

 

1. Moving to a three year KS4 – two year KS3 will incur additional staffing costs that, in 

the current uncertain times, cannot be afforded 

2. The three year KS3 programme is better suited to our students who are, as a 

cohort, below average ability on intake 

3. Three year KS4 programmes are still relatively new and there is no concrete 

evidence of improved outcomes 

4. Schools that have moved towards three year KS4 programmes have seen a decline 

in a number of GCSE subjects especially MFL, geography and history. 

5. When students give up Foundation Subjects their access to a broad and balanced 

education is curtailed at an early stage which may reduce opportunities later.   

6. Three year KS4 programmes are popular with 11-18 schools wishing to retain more 

of their Yr 11 for Post 16 courses; the adoption has as much to do with Post 16 

recruitment as it does improved learning opportunities 

7. Core subjects can already start GCSE programmes of study in Yr 9 if that it what 

they believe to be most appropriate. 

 

 

 

9.2 Curriculum Structure: Key Stage 4 – 2018-20 

 

KS4 curricular time allocation (number of periods 

per fortnightly cycle) 
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Subject Yr10 Yr 11 %p.a. GCSE 

English 7 8 14% 2 

Maths 7 8 14% 1 

Sci 9 9 18% 2 

ME 3 3 4% 1 

Games 4 4 6% 0 

     

Core 30 30 60% 7 

Option 1 5 5 10% 1 

Option 2 5 5 10% 1 

Option 3 5 5 10% 1 

Option 4 5 5 10% 1 

or   

Voc P'way 

(taken 

together with  

Option 1 and 

2) 10 10  20% Equiv 

Options 20 20 40% Various 

Total hrs 50 50 100% 10.5 

It is possible to attain up to 11 GCSE grades 

 

Notes on KS4. 

A small number of students will be invited to follow an ‘alternative pathway’ or vocational 

programme if this is considered appropriate by the Year Director and SENDCO.  Students will 

continue to study GCSEs taken from Option Blocks A and B, but instead of picking up two more 

GCSEs (option blocks C and D) they will work on a vocational qualification and participate in 

regular work experience placements. 

 

• Common core provides 6 L2 qualifications. 

• Grouping in the core subjects of English, Maths and Science is in the best interests of 

students at KS4 and will be introduced at KS3 too. 

• A ‘Rich Curriculum’ group is attached the Common Core bloc in Y11 so that a student might 

be removed from the Common Core subjects in future to receive additional support and 

intervention but without taking them out of Ebacc or Option choice subjects. 
 

If you would like this in a different format please contact the school 

Reviewed by – Kristien Carrington 

Reviewed – June 2018  

Ratified by Governors – July 2018 

Next Review due – July 2019 


