
 

 

Key Stage 3 Programme of study 2019-20 

History 

 

Year Autumn-term Spring-term Summer-term 

7 

Roman 

Government 

 

How was the 

Roman 

Republic 

organised and 

was this very 

different to 

government in 

Modern 

Britain?  

Roman Life 

 

 

If you had the 

choice, would 

you like to live 

in Ancient 

Rome instead 

of modern 

Britain? 

Decline of 

the Roman 

Empire 

 

What 

problems were 

faced by the 

Roman Empire 

and which had 

the most to do 

with its 

collapse? 

Norman 

Conquest 

 

How far did 

Britain change 

as a result of 

the Norman 

Invasion of 

1066? 

Medieval 

Society 

 

In what ways 

was Medieval 

society 

different from 

modern 

society? 

Medieval 

Monarchs 

 

In your 

opinion which 

Medieval King 

has been 

remembered 

most unfairly? 

 

8 

Henry VIII 

 

 

How 

significant 

were the 

changes that 

Henry 

introduced 

(The Break 

with Rome)? 

James I  

 

 

Why is there 

some doubt 

about the 

official 

gunpowder 

plot story and 

how did the 

plot affect 

James I? 

Oliver 

Cromwell 

 

How much 

difference can 

one person 

make?   Does 

Oliver 

Cromwell 

deserve his 

own statue? 

The Great 

Fire of 

London 

 

Why did the 

Great fire get 

out of control 

and destroy 

so much of 

London? 

Native 

Americans 

 

Why didn't 

Indians learn 

how to read or 

write? 

Oral History 

 

 

Who do you 

think you are? 

9 

Britain 1750 

-1900  

 

Why was 

Britain such a 

different place 

in 1900 

compared to 

what it had 

been in 1750? 

Jack the 

Ripper 

 

Does the 

evidence 

suggest any 

reasons as to 

why we are 

still so 

fascinated by 

this 19th 

century 

murderer? 

WW1 

 

 

Did one bullet 

really lead to 

20 million 

deaths? 

WW2 

 

 

Why did the 

Allies win 

World War 

Two? 

The Cold 

War 

 

What did 

Lenin have to 

do with the 

moon landing? 

The Future… 

 

 

Is the World a 

safer place 

today than it 

was in 1913? 

 

Key: 

Each unit is assessed following our STEPs model. In addition, each unit will also focus on one of the following skills:  

Historical Enquiry 

Thinking Historically 

Exploring Interpretations 

 



 

 

 

 

 
History 

 

Step Strand 1 

Key Concepts 

Thinking Historically 

(Single weighting) 

Strand 2 

Source Skills and Exploring Interpretations 

(Single weighting) 

Strand 3 

Knowledge 

(Double weighting) 

Strand 4 

Essay structure 

(Single weighting) 

9 

All of the below and… 
 can utilise valid criteria in order 

to evaluate arguments and reach 
a final judgement. 

 can produce a consistent 
argument throughout their 
answer. 

All of the below and… 
 can evaluate the source in more depth than at Step 8. 
 can challenge existing interpretations by weighing up the value of the 

evidence.  
 can form well-justified interpretations of their own. 

All of the below and… 
 can use factual information to construct 

complex arguments. 
 can make use of additional research in 

their work. 

All of the below and… 
 can produce a well-organised and 

coherent essay with a clear 
argument running throughout it. 

 can make a judgement that is 
well-substantiated by the 
arguments made throughout the 
essay. 

8 

All of the below and… 
 can produce a consistently 

analytical essay which is fully 
focused on the historical 
problem. 

 can show the inter-relationship 
between different factors. 

All of the below and… 
 can justify and evaluate using their own knowledge of the historical 

context. 
 can show why interpretations differ taking into account the context of 

the time. 
 can form a judgement about the relative value of different 

interpretations. 
 can analyse a wide range of historical interpretations and judgements 

of historical significance.  

All of the below and… 
 can show an awareness of key themes 

throughout the period that would impact 
upon the topic studied. 

 can draw on extensive knowledge of the 
topics studied to support analysis. 

 can begin to incorporate their own 
knowledge into their work. 

All of the below and… 
 can begin to evaluate the 

strength of their arguments. 
 can produce a well-balanced 

answer. 

7 

All of the below: 
 can compare and contrast the 

diverse experiences, values and 
beliefs of people in the past. 

 can judge how far and what part 
of a past society has changed or 

stayed the same. 
 can explain how the causes of an 

event are connected to each 
other. 

 can select and support 
arguments which relate to 
diversity, change and cause. 

All of the below: 
 can analyse sources in depth. 
 can explain how the nature, origin or purpose affects the sources’ 

value. 
 can show an awareness of the value of different interpretations and 

can take into consideration the context of the time. 

 can make a judgement about the reliability of interpretations. 
 can explain how other people have arrived at their own interpretations 

given the evidence they had available. 
 can explain why different people have had varying opinions about the 

same event or person. 
 can explain why an interpretation might be more significant than 

another. 

All of the below: 
 can draw on the wider context. 
 can use and communicate a broad range 

of historical terminology confidently to 
show the complexity of their 
understanding. 

 can independently gather and critically 
evaluate a wide range of information to 
establish reasoned conclusions. 

 can independently define, refine and 
evaluate historical enquiries 

All of the below and… 
 can produce a well-focused 

essay. 

6 

All of the below and… 
 can analyse and evaluate some 

of their arguments in relation to 
the historical problem. 

 can consider the importance of 
different factors. 

 can explore the links they have 
made between their arguments. 

All of the below: 
 can consider the nature, origin or purpose of the source and consider 

how this affects the content. 
 can show an awareness of the strengths and weaknesses of different 

interpretations. 
 can suggest why different people have had varying opinions about the 

same person or event. 
 can use ideas to judge whether events, changes or individuals are 

significant. 
 can see how other people have arrived at their own interpretations 

given the evidence they had available. 
 can infer why one interpretation might be more significant than 

another. 

All of the below: 
 can use their knowledge to show a good 

depth of understanding. Appropriately 
using their historical ideas depending on 
the audience and purpose. 

 can select specific and pertinent 
knowledge about the topic studied to 
support the arguments made. 

 can draw conclusions from information 
making evaluations based on the nature, 
origin and purpose. 

 can conduct an historical enquiry by 
defining and refining the enquiry 
questions and are able to evaluate them. 

All of the below and… 
 can make reference to the 

question throughout their essay. 
 can attempt to make a 

judgement based on the 
arguments included throughout 
their essay. 



 

 
 

 

 

Step Strand 1 

Key Concepts 

Thinking Historically 

(Single weighting) 

Strand 2 

Source Skills and Exploring 

Interpretations 

(Single weighting) 

Strand 3 

Knowledge 

(Double weighting) 

Strand 4 

Essay structure 

(Single weighting) 

5 

All of the below: 

 can identify several arguments to solve the 
historical problem and begin to offer some 
explanation.  

 can make simple links between their 
arguments and understand that some 
reasons for an event might be connected. 

 can explain what parts of a past society 
changed or have stayed the same. 

 can understand and explain the variety of 
experiences and values people and 
societies had in the past and across 
broader periods of History. 

All of the below and… 

 can consider the impact that the author has on the 
source and the strengths and weaknesses of their 
view. 

 can say why different people have had different 
opinions about the same event or person. 

 can say why some events, changes and individuals 
are sometimes seen as more significant than others. 

All of the below: 

 can use correct historical terminology 
consistently. 

 can utilise further detail to construct a more in-
depth narrative. 

 can explain why some information is more 
useful than another when answering a question.

 can create my own hypothesis about the past 
and find information to test it. 

All of the below and… 

 can direct their answer at the 
question, but they may include 
some narrative or stray from 
focus. 

4 

All of the below: 
 can select relevant arguments to suit the 

question 
 can select the key reasons why something 

in the past happened. 
 can explain how far societies in the past 

changed or stayed the same. 
 can select the key reasons why something 

in the past happened. 

All of the below: 
 can make supported inferences from a selection of 

sources. 
 can begin to explain why some sources are similar or 

different, but their arguments may not be justified. 
 can offer some simple arguments to explain the 

reasons for the opinions in the source. 
 can describe the different ways in which an event or 

person has been represented. 

All of the below and… 
 can provide a detailed narrative. 
 can test a hypothesis about the past by finding 

relevant information. 
 

All of the below and… 
 can begin to organise their essay 

into a logical order. 

3 

All of the below: 
 can describe what societies in the past 

were like. 
 can identify what has changed and what 

remained the same with a past society. 
 can give reasons why something in the 

past happened. 

All of the below: 
 can support basic inferences with details from the 

source. 
 can make basic comparisons between two or more 

sources. 
 can begin to consider why sources differ, but 

students will not be able to justify their reasons. 

All of the below: 
 can show a basic chronological understanding 

of the period studied. 
 can recall more factual material than at Step 2. 
 can attempt to include historical terminology in 

their work, although not always accurately. 
 can use the relevant information to answer a 

question. 

All of the below and… 
 can use developed statements to 

answer the question. 
 can begin to form their writing 

into paragraphs. 

2 

All of the below: 
 can give basic information of what societies 

were like in the past. 
 can show understanding of what has 

changed and what has remained the same 
with a past society. 

 can identify why something in the past has 
happened. 

All of the below: 
 can make basic inferences from a source. 
 can begin to recognise where the source is 

expressing opinion rather than fact. 
 can identify basic details in a source that supports 

the opinion. 

All of the below: 
 shows evidence of some factual detail alongside 

generalised comments. 
 can begin to include some of the vocabulary 

studied in class. 

All of the below and… 
 can make some attempt to make 

links between these statements. 
 there may be some focus on the 

question. 

1 

Can… 
 show a basic understanding of the key 

concepts. 
 identify one simple reason or argument to 

solve the historical problem.  
 make generalised points. 

Can… 
 select information from a source. 

Can… 
 recall very simple details about the topic 

studied. 
 make generalised comments about the topic 

studied. 

Can… 
 answer the question using simple 

and generalised statements. 

 



Year 7 – The creation of Rome  
Objectives of the unit Key Themes/ concepts Key Skills/ Assessment Criteria linked to STEPs 

• By the end of this unit all students 

will know how Rome was established 

and governed.  

• By the end of this unit most students 

will understand the significance of 

the Roman Empire 

• By the end of this unit all students 

will be able to apply their knowledge 

and understanding to evaluate how 

far the Republic worked.   

Week 1 – Romulus and Remus 

Week 2 – Hannibal and the Elephants 

Week 3 – From village to empire 

Week 4 – How was Rome governed? 

Week 5 – Did the Republic work? 

Week 6 – End of the Republic? 

Strand 1 – Cause and Consequence 

Steps 1-3: Identifying what societies were like in the past 

Steps 4-6: Analysis of key events and arguments 

Steps 7-9: Can make judgements and show connections 

between factors 

Strand 2 – Analysing sources 

Strand 3 – Knowledge 

Strand 4 – Essay structure 

Key Vocabulary Links with other subjects Links to careers 

Barbarian – Roman 

name given to all 

the tribes on 

northern 

frontiers of their 

Empire 

 

 

Carthaginians – North 

African people from 

Carthage who were 

Rome’s main rival for 

control of the 

Mediterranean 

Emperor – the powerful 

ruler of the Roman 

Empire, from Augustus 

onwards. Emperors were 

not elected. 

 

Geography 

MFL 

M&E 

Art 

Design and Technology 

Textiles 

Drama 

  Teacher 

Archeologist 

Historian 

Policeman 

Lawyer 

Curator 

Historical costume 

designer 

  

 

 

 Museum  

Writer 

Leisure and tourism 

Politics 

Presenter 

Researcher 

Historical re-enactor 

Reporter 

News Reader 

Enrichment Opportunities/ clubs in 

the local area 

Wider reading/ video/ website links  Extension Opportunities  

Visit Exeter – take a look at the 

ruins of the old Roman wall that once 

encircled the city 

 

 

http://www.cornwallheritagetrust.org/discover/ro

man-cornwall/ 

https://www.bbc.co.uk/news/10372659 

https://archaeology-

travel.com/destinations/europe/england/cornwall-

isles-of-scilly/ 

 

http://www.ramehistorygroup.org.uk/files/the_ro

mans_in_cornwall_original_final_-_copy.pdf 

 

Create your own legions, practice the skills and disciplines of 

a Roman soldier 

Design a Roman Soldier costume  

Research the Roman Emperors – how did they all differ? 

Visit online virtual tours of Rome 

 



Year 7 – Roman Life 
Objectives of the unit Key Themes/ concepts Key Skills/ Assessment Criteria linked to STEPs 

• By the end of this unit all students 

will know the experiences of Roman 

life 

• By the end of this unit most students 

will understand how Roman life was 

organised  

• By the end of this unit all students 

will be able to apply their knowledge 

to explain the life of an ordinary 

Roman 

Week 1 – A journey through Rome 

Week 2 – Life in Rome 

Week 3 – How was Rome fed and supplied? 

Week 4 – Life in the provinces 

Week 5 – How civilised were the Romans? 

Week 6 – The murderous games 

Strand 1 – Change and diversity 

Steps 1-3: Identifying what societies were like in the past 

Steps 4-6: Analysis of key events and arguments 

Steps 7-9: Can make judgements and show connections 

between factors 

Strand 2 – Analysing sources 

Strand 3 – Knowledge 

Strand 4 – Essay structure 

Key Vocabulary Links with other subjects Links to careers 
Aqueduct – a 

structure, like a 

bridge which is used 

to carry water 

Archaeologist – a 

person who studies 

history by digging  

up objects to tell us 

about the past 

 

Gladiator – a person 

who fought people or 

animals for 

entertainment 

Hypocaust – under 

floor heating system 

used by the Romans 

Merchant – person who 

trades in goods, often 

from foreign countries 

Villa – a large Roman 

country or seaside house, 

often the centre of a 

farming estate 

Geography 

MFL 

M&E 

Art 

Design and Technology 

Textiles 

Drama 

 Teacher 

Archeologist 

Historian 

Policeman 

Lawyer 

Curator 

Historical costume 

designer 

 Museum  

Writer 

Leisure and tourism 

Politics 

Presenter 

Researcher 

Historical re-enactor 

Enrichment Opportunities/ clubs in 

the local area 

Wider reading/ video/ website links Extension Opportunities 

Visit the Roman ruins in Bath. The spas 

and thermal baths 

Visit Exeter – take a look at the 

ruins of the old Roman wall that once 

encircled the city 

https://www.bbc.com/bitesize/articles/z2sm6sg 

https://www.ancient.eu/article/637/roman-daily-

life/ 

Horrible History Sketches 

https://www.youtube.com/watch?v=D-

VmbxpEFAA&safe=active 

 

 

Design a Roman feast for your family – use typical Roman 

ingredients where you can! 

Make a Roman Villa – include all the features that the 

building would have had 

Interview a gladiator – what was it like to fight in the 

colosseum? What kind of gladiator would you have been? 

Design a travel brochure – visiting all the sites of Ancient 

Rome  

 

 



Year 7 – Controlling the Empire 
Objectives of the unit Key Themes/ concepts Key Skills/ Assessment Criteria linked to STEPs 

• By the end of this unit all students 

will know how the Roman Empire was 

controlled and lost 

• By the end of this unit most students 

will understand the problems the 

Roman Empire faced 

• By the end of this unit all students 

will be able to apply their knowledge 

to explain the extent of Roman 

control within their Empire  

Week 1 – The Roman Army 

Week 2 – Life as a soldier 

Week 3 – Boudicca and rebellion 

Week 4 – Why the Romans built towns 

Week 5 – The Frontier 

Week 6 –  Problems in the Empire 

Strand 1 – Cause and Consequence 

Steps 1-3: Identifying what societies were like in the past 

Steps 4-6: Analysis of key events and arguments 

Steps 7-9: Can make judgements and show connections 

between factors 

Strand 2 – Analysing sources 

Strand 3 – Knowledge 

Strand 4 – Essay structure 

Key Vocabulary Links with other subjects Links to careers 

Auxiliary troops – 

Soldiers who were 

not citizens of 

Rome, but fought 

for the Roman 

Army 

Conquer – to take 

control of a place 

by fighting 

 

 

Emperor – a person 

who rules an Empire 

Empire – a group of 

countries that are 

controlled by one 

ruler 

Legion – the main unit 

of the Roman Army 

 

Roman Governor – a person 

that was in charge of an 

area of the Roman Empire 

Rebellion – where people 

join together against a 

person or a group 

 

Geography 

MFL 

M&E 

Art 

Design and Technology 

Textiles 

Drama 

PE 

 Teacher 

Archeologist 

Historian 

Policeman 

Lawyer 

Curator 

Historical costume 

designer 

 Museum  

Writer 

Leisure and tourism 

Politics 

Presenter 

Researcher 

Historical re-enactor 

Reporter 

News Reader 

Enrichment Opportunities/ clubs in 

the local area 

Wider reading/ video/ website links Extension Opportunities 

Archaeologists have discovered a 

Roman fort in Cornwall – only the third 

to have been found in the county, 

making it a rare and exciting find. 

A Roman fort was recently discovered 

in Cornwall at Lostwithiel. A Roman 

military ditch confirmed the site as a 

Roman fort.  

 

http://www.cornwallheritagetrust.org/discover/ro

man-cornwall/ 

https://en.wikipedia.org/wiki/History_of_Cornwall 

https://www.bbc.co.uk/news/10372659 

http://www.cornwallinfocus.co.uk/culture/celts4.ph

p 

Horrible History – books and sketches 

Design a Roman Legionnaires costume 

Re-enact the tactics used by the Roman Army 

Draw a picture of Boudicca – what would she have looked 

like? 

On map plot the countries that were controlled by the 

Roman Empire 

Create a knowledge board game that gives facts and 

evidence about the Roman Empire 

 



Year 7 - Causes for the Norman Invasion 1066  
Objectives of the unit Key Themes/ concepts Key Skills/ Assessment Criteria linked to STEPs 

• By the end of this unit all students 

will know how Anglo Saxon society 

was organised 

• By the end of this unit most students 

will understand why there were 

claimants to the throne 

• By the end of this unit all students 

will be able to apply their knowledge 

and understanding to evaluate the 

causes and consequences of the 

Norman Invasion. 

Week 1 –Understanding and applying History Skills 

and Concepts 

Week 2 – Introduction to Anglo-Saxon society and 

social structure 

Week 3 – Why were there four claimants to the 

English throne? Who should be king? 

Week 4 – The Battle of Stamford Bridge 

Week 5 – The Norman Invasion 

Week 6 –  The Battle of Hastings 

Strand 1 – Cause and Consequence 

Steps 1-3: Identifying what societies were like in the past 

Steps 4-6: Analysis of key events and arguments 

Steps 7-9: Can make judgements and show connections 

between factors 

Strand 2 – Analysing sources 

Strand 3 – Knowledge 

Strand 4 – Essay structure 

 

Key Vocabulary Links with other subjects Links to careers 

Medieval 

Chronological 

Century 

Anglo-Saxons 

Normans 

Bayeux Tapestry 

Conquest 

Fyrd 

The period between 1066-1500 

Putting events in the order they happened 

100 years 

People before the Norman Conquest 

People from Normandy a region of France 

An embroidery telling the story of the Conquest 

Taking an area by force 

Local farmers that fought for Godwinson’s army 

Geography 

MFL 

M&E 

Art 

Design and Technology 

Textiles 

Drama 

 

 Teacher 

Archeologist 

Historian 

Policeman 

Lawyer 

Curator 

Historical costume 

designer 

 

 Museum  

Writer 

Leisure and tourism 

Politics 

Presenter 

Researcher 

Historical re-enactor 

Reporter 

News Reader 

Enrichment Opportunities/ clubs in 

the local area 

Wider reading/ video/ website links Extension Opportunities 

Friends of Morvleydh the Cornish 

Darkage Warband Re-enactment group 

have facebook page. Follow them as 

they tour around local Cornish areas 

re-enacting Medieval Battles. 

Visit Medieval Castles such as 

Restormal and Launceston. 

 

There are Medieval Books available to read and 

browse though in the LRC. 

The Horrible Histories series both books and 

television are both fun ways to support learning. 

BBC Four frequently televise documentaries on the 

events of 1066 

BBC class clips 

History for Kids (website) 

History on the net and podcasts 

Create your own Battles:- 

• Make your own costumes 

• Re-enact The Battle of Stamford Bridge and 

Hastings with your friends 

Visit the Bayeaux Tapestry online  

• Interpret a few scenes 

• Identify key characters and events 

Research each claimant 

• Consider who had the best claim 

• Evaluate in what ways the claimants may have changed 

England if they were king 
 



Year 7 – Consequences of the Norman Invasion 
Objectives of the unit Key Themes/ concepts Key Skills/ Assessment Criteria linked to STEPs 

• By the end of this unit all students 

will know what William did after the 

Norman Invasion 

• By the end of  is unit most students 

will understand the consequences of 

the Norman Invasion  

• By the end of this unit all students 

will be able to apply their knowledge 

and understanding to evaluate the 

consequences of the Norman 

Invasion  

Week 1 – Taking the land 

Week 2 – Controlling the land 

Week 3 – Sharing the land 

Week 4 – Enjoying the land 

Week 5 – The importance of castles 

Week 6 –  The significance of the Domesday Book 

Strand 1 – Cause and Consequence 

Steps 1-3: Identifying what has changed and what has 

remained the same 

Steps 4-6: Analysis of key events and arguments 

Steps 7-9: Can make judgements and show connections 

between factors 

Strand 2 – Analysing sources 

Strand 3 – Knowledge 

Strand 4 – Essay structure 

Key Vocabulary Links with other subjects Links to careers 

Cavalry 

 

Harrying 

Pope 

Feudal 

System 

William’s soldiers that fought 

on horses 

To completely destroy 

Head of the Catholic Church 

The way in which people 

received land in return for 

some sort of work 

Motte and Bailey – A castle 

which has a large mound of 

earth (motte) and a large 

yard (bailey) 

 

Geography 

MFL 

M&E 

Art 

Design and Technology 

Textiles 

Drama 

  

Teacher 

Archeologist 

Historian 

Policeman 

Lawyer 

Curator 

Historical costume 

designer 

 Museum  

Writer 

Leisure and tourism 

Politics 

Presenter 

Researcher 

Historical re-enactor 

Reporter 

News Reader 

Enrichment Opportunities/ clubs in 

the local area 

Wider reading/ video/ website links Extension Opportunities 

Friends of Morvleydh the Cornish 

Darkage Warband Re-enactment group 

have facebook page. Follow them as 

they tour around local Cornish areas 

re-enacting Medieval Battles. 

Visit Medieval Castles such as 

Restormal and Launceston. 

There are Medieval Books available to read and 

browse though in the LRC. 

The Horrible Histories series both books and 

television are both fun ways to support learning. 

BBC Four frequently televise documentaries on the 

events of 1066 

BBC class clips 

History for Kids (website) 

History on the net and podcasts 

Create your own Battles:- 

• Make your own costumes 

• Re-enact The Battle of Stamford Bridge and 

Hastings with your friends 

Visit the Bayeaux Tapestry online  

• Interpret a few scenes 

• Identify key characters and events 

Make your own 

• Motte and Bailey Castle  

• Domesday Book 
 



Year 7 – Medieval Death and Power 
Objectives of the unit Key Themes/ concepts Key Skills/ Assessment Criteria linked to STEPs 

• By the end of this unit all students 

will know the significant events and 

turning points of the Medieval period 

• By the end of this unit most students 

will understand the power of the 

king, church, peasants and disease. 

• By the end of this unit all students 

will be able to apply their 

understanding of Medieval life to 

modern Britain. 

Week 1 – What makes a good story about the Black 

Death? 

Week 2 – Why was it so difficult for kings to 

control the church? 

Week 3 – Could the rich control the king? 

Week 4 – How did the peasants get out of control? 

Week 5 – Why could no-one ignore the church? 

Week 6 – Which kings had the most control? 

Strand 1 – Cause and Consequence 

Steps 1-3: can give reasons why something in the past 

happened 

Steps 4-6: can consider the importance of different factors 

Steps 7-9: can show the inter-relationship between 

different factors 

Key Vocabulary Links with other subjects Links to careers 

Rebellion – people 

coming together 

to fight against a 

person or group 

Monastery – place 

where monks and 

nuns worship 

Monarch – king or 

queen 

Parliament – meeting 

of the king’s advisers 

to make laws or to 

discuss problems 

Pilgrim – person who 

goes on a holy journey 

Poll Tax – a tax that 

has to be paid by 

every adult 

Purgatory – Catholics say 

that dead souls suffer 

here before being allowed 

into heaven 

Tithe – Tax paid to the 

church 

Villein – a peasant who is 

not free to move away 

from his master’s land 

Geography 

MFL 

M&E 

Art 

Design and Technology 

Textiles 

Drama 

Science 

 Teacher 

Archeologist 

Historian 

Policeman 

Lawyer 

Curator 

Historical costume 

designer 

 Museum  

Writer 

Leisure and tourism 

Politics 

Presenter 

Researcher 

Historical re-enactor 

Reporter 

News Reader 

Enrichment Opportunities/ clubs in 

the local area 

Wider reading/ video/ website links Extension Opportunities 

Local history online  

http://www.local-

history.co.uk/Groups/cornwall.html 

Cornwall Family History 

https://www.cornwallfhs.com/  

Truro and Bodmin Museum 

Medieval Parish Churches 

https://www.lanteglosbycamelfordchur

ch.com/  

 

There are Medieval Books available to read and 

browse though in the LRC. 

The Horrible Histories series both books and 

television are both fun ways to support learning. 

BBC Four frequently televise documentaries on 

Medieval events 

BBC class clips 

History for Kids (website) 

History on the net and podcasts 

Disney film – Robin Hood 

Visit local Medieval churches – what evidence is there to 

show that people relied on them in the Medieval period? 

A trip to London – visit the Houses of Parliament, 

Westminster Cathedral, Smithfield and London Bridge. 

Make Top Trump cards of all of the Medieval Kings. 

Role play/get into character the Kings, the Barons, the 

Peasants 

Design a knowledge board game showing the power of the 

church 

 

 
 


